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 In Part One, the Charting the LifeCourse 
framework was introduced. The framework was 
described as a tool for individuals, families and 
service providers to use in creating a vision for 
the future. In the last Transition Brief, we 
introduced Jill and Marcus to you as young 
people who would benefit from using this tool. In 
Part Two, let’s look at some examples of how 
the tools are used for both Jill and Marcus.   

There are lots of possible maps and diagrams 
that can be used for planning in each of the life 
domains. While there are several life domains 
that can be explored, we have selected only 
one area or domain for our focus for Jill (Social 
and Spirituality) and another one for Marcus 
(Daily Life and Employment).  You will be able 
to see how some of the various tools can be 
used to help create and work toward a life 
trajectory or growth path towards desired 
outcomes.  

First, let’s look at Jill and her Life Trajectory 
chart (Figure 1 on Page 2). As you remember, 
Jill is 14 years old. She was born prematurely, 
has a moderate hearing loss and low vision. 
She also has cerebral palsy and uses a wheel 
chair for mobility. Jill uses a calendar system 
and a communication book to make known her 

needs and wants. Jill’s mother Rhonda, tells us 
that Jill is very friendly and enjoys being with 
people. In Figure 1, you can see on the left side 
of the worksheet, there are some past life 
experiences that were important for Jill and will 
help guide future plans and goals. You also can 
see some past experiences that were not helpful 
and need to be avoided as planning begins for 
Jill as a young adult. In addition, in the middle of 
Figure 1, there are activities or things that Jill 
already is doing, as well as possible future life 
experiences that will support Jill’s vision of a 
good life. On the right side of Figure 1 are listed 
all of the things that Jill wants her “good life” to 
look like. By listing all of the experiences that 
have helped Jill in the past, as well as what to 
avoid and then brainstorming new ideas, 
priorities and experiences for the future, Jill’s 
action plan was created. 
 
For example, since Jill’s goals were focused on 
activities in the Social and Spirituality Domain, 
you can see from Figure 1 that current and 
future experiences reflected choices with friends 
and choices in activities at church. These are 
things that will keep Jill active with friends and 
doing activities in her community, both important 
to her vision of a good life.  Please remember 
that having Jill involved in choosing experiences   
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was very important in ensuring that Jill’s choices were respected.  Her mother and the IEP team helped 
to make sure that Jill was present and active in the development of the Life Trajectory.  An interesting 
side note is that while Jill and her team were working with the tool, they realized that Jill’s 
communication book needed an update.  The book was too cumbersome and not as clear as it should 
be if Jill was going to use it in the community with her friends.  The team determined that new 
technology could be used to help provide push button access for Jill’s communication book and this item 
was added to her action plan. 

Figure 1 

 
Remember Marcus? His goal is to graduate from high school, get a job, earn money, live in his own 
apartment and have fun. With those goals in mind, Marcus and his father created a “life trajectory” that 
reflected these goals or outcomes. In Figure 2 on Page 3, you can see that Marcus identified what he 
wanted his vision for a good life to look like, as well as what he didn’t want. Marcus is focused on 
employment, so his vision is divided into two parts. One part describes his life in general, while the other 
part focuses on what he would like to see in his job or career. Marcus and his father worked on the life 
trajectory by identifying current and future life experiences that would help Marcus reach his goals. They 
looked at characteristics of a potential job that Marcus would like and things that he would not like.  
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Because work will be such an important part of Marcus’ life, it was important to spend some time  
thinking about the types of jobs that would be “dream” jobs.  It was equally important to look at what 
types of jobs or careers would not work for Marcus (too much repetition, working at night, standing all 
day) While it is true that we cannot always have the perfect job, looking at what works and what doesn’t 
will help make sure that any new job is a good “fit”- making it more likely that Marcus will be successful 
and happy. 
 

 
Figure 2 

 

The next tool we will look at for Jill and Marcus is what some call the “Star Chart”. As you look at Jill’s 
chart (Figure 3 on page 4), you can see that Jill is the “star” here! Surrounding Jill are some 
categories of support in the life domain of “Social and Spirituality” that can help Jill achieve her vision.  
The Star Chart tool is designed to help us to think about all types of “supports” the individual will need 
in reaching their vision. By “supports” we mean things like the people who will be active in Jill’s life or 
the technology that will help her communicate or be mobile, or perhaps activities or places in the 
community or perhaps the training that will help Jill learn new skills. It’s important to think about 
“natural” supports not necessarily ones that have to be paid to help. The goal of this tool is to look at 
those supports in each category on the Star Chart and make sure the supports are included as a part 
of Jill’s life. 



 

 

Indiana Deaf-Blind Services Project Transition Briefs Issue #20, June 2020 

4 

 

The Star Chart for Jill was 
started by first listing all of her 
personal strengths. Then, we 
looked at the other categories 
on the Chart (Technology, 
Relationships, Eligibility-
Specific, and Community-
Based). Our job was to 
determine what would help Jill 
be successful. For example, 
we know that Jill really enjoys 
a number of activities at her 
church. So, what might help or 
what might be the supports 
needed, so that she can 
actively participate in those 
activities (wheelchair, friend or 
volunteer to help her stamp 
envelopes, up-to-date 
technology for her 
communication book)? 
Likewise, Jill likes to go to an 
exercise class at the gym with 
friends and she might need 
some specific technology 
(wheelchair adaptations, 
electronic calendar with alerts, 
computer adaptations to keep 
in touch with friends, etc.) 
Knowing all of this at age 14 is 
important because Jill’s IEP 
team can be involved in 
developing some new goals 
and objectives that will help 
her build her future. 
 
Likewise, with Marcus, we 
remember that he has been very clear that 
employment is critical to his goals for a good life 
(Life Trajectory worksheet; Figure 2). So now if 
we look at his Star Chart (Figure 4 on Page 5), 
we see that Marcus is in the center and the life 
domain we are looking at is Daily Life and 
Employment.  His categories of supports are the 
same as Jill’s, (Personal Strengths and Assets, 
Relationships, Technology, Community, and 
Eligibility Specific) but the items listed under 
each category are quite different from Jill’s. 
 

Figure 3 
 
For example, under Technology, Marcus would 
benefit from an adaptive alarm clock so he can 
take responsibility for getting himself up in the 
morning and getting to work on time. He also 
would do well with a smart phone so that he can 
keep in touch with friends through social media. 
In the area of Community, it will be important for 
Marcus to learn something about developing a 
budget, getting a debit card, and paying bills. 
There also are some disability-specific aids like  
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vocational rehabilitation and 
independent living programs that 
would be good to investigate. All 
of these items can be discussed 
and planned for Marcus using his 
IEP during his remaining years in 
high school. 

The information about the 
Charting the LifeCourse 
framework in the Transition 
Briefs, Parts 1 & 2 and the charts 
that are described are just 
examples in two life domains for 
two young people.  There are 
many more domains to discuss 
and tools available within the 
LifeCourse framework to help 
individuals like Jill and Marcus, 
their families and the educators 
who work with them. For 
example, there are tools that will 
help with forming a vision and 
planning for the future in each of 
the life domains, such as the Life 
Domain Vision tool and other 
tools, such as the Mapping 
Relationships Tool, that will help 
identify different people and the 
ways that they support the 
individual, so that plans can be 
made for others to fill those roles 
in the future. The most important 
part of the framework is to make 
sure it works for each individual. 
There is no right or wrong way. You will find 
more information about other tools in the “Who 
Can Help” section at the end of the Transition 
Brief.  
 
What’s even more important is to remember that 
the framework is more than just a set of tools. It 
is about having different conversations that use 
different ways of thinking.  Families are 
confronted every day with real-world challenges 
in meeting and helping to plan for their young 
son’s or daughter’s needs as they get ready to 
transition to a life as a young adult. Charting the  

 

 

 
Figure 4 

 
LifeCourse is all about working together with 
others and using creative thinking while  
encouraging high expectations and planning life 
experiences. The key ingredient is to work  
towards successful outcomes, using the tools 
and creating a doable action plan that sees an 
individual beyond their disability.  Charting the 
LifeCourse was created primarily by families and 
for families to use in building a future for an 
individual as she/he grows into adulthood and 
beyond. Enjoy!! 



 

 

 

 

 

 

 

 Who Can Help? 
 
For help using the LifeCourse Framework, contact Lisa Poff at Lisa.Poff@indstate.edu or 812-237-7679 
 
For more information about accessing the LifeCourse framework and tools, as well as learning resources to help you 
understand how to use the tools, go to www.lifecoursetools.com 
  
For other examples of how families are using the LifeCourse tools, go to https://www.lifecoursetools.com/examples/ 
 
 
 
 
 
 

 


