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Situation: Emma, who has low vision and a 
moderate hearing loss was excited about going 
away to college and living in a campus dormitory. 
During the summer before leaving, Emma had 
commented,  “I worked with my mom to learn 
how to use the washer and dryer and do my own 
laundry”. But, Emma continues, “When I got to 
school, the laundry room was a long way from my 
room. The machines looked different, they 
required money to operate and the laundry room 
was so dark”.  
 
Solution: Emma was lucky. Her roommate saw 
how frustrated Emma was and suggested they both 
do their laundry together. Emma learned how to 
put money on her “card” and how to operate the 
washer and dryer. Before long, she was able to do 
her laundry independently. She and her roommate 
even advocated for better lighting in the laundry 
room. 
 
Situation: Mark is totally blind and he has a mild 
hearing loss. Mark grew up in a number of 
different foster homes and, as a young adult, he 
was determined that he and his guide dog, Harley, 
would live in an apartment off campus. “The 
disability services and VR counselors tried to 
convince me, that for the first year in college, I 
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should live on campus, close to my classes and other 
students.” But, “that wasn’t for me; I knew best”. 
For Mark, it didn’t take long before he was 
struggling. “The buses were unreliable, my 
neighborhood was scary, even with Harley”. “I 
missed lots of classes and, by the end of the 
semester, I was ready to drop out of school”. 
 
Solution: Fortunately, the disability services 
coordinator had kept in touch with Mark during the 
semester. He sensed Mark’s frustration and he had 
even, on occasion, helped Mark with transportation 
to the grocery store, to the doctor’s office for an 
appointment as well as to the vet’s when Harley 
suddenly got sick. Thankfully, Mark agreed that he 
needed to move closer to his classes and the 
“supports” he needed. The counselor helped him 
“get out of his lease” and move to campus before the 
second semester. After a month on campus, Mark 
commented to a new friend, “I know someday I’ll 
have my own apartment, but right now, living in a 
dorm is best for me”.  
 
Situation: Maria, who has Usher Syndrome, was 
excited about going to college and living away from 
her home. “Most of my professors were great about 
making accommodations to help me with my 
studies”. “I also had great interpreters so school, 
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  The Center on Community Living and Careers has published an Independent Living Postsecondary Goal 
Frequently Asked Questions article (Fall, 2012) that provides IEP Transition Teams with helpful ideas about 
writing independent living goals. 
https://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/TuesTips/Independent_Living_Postsecondary_Goal
_FAQ.pdf  
 

College Students Who Are Deaf-Blind by Katrina Arndt, Ph.D (February 2011). Available from: 
http://documents.nationaldb.org/products/CollegeStudents.pdf  The National Center on Deaf-Blindness. The 
article describes a study that begins to answer questions about college life and deaf-blindness. Many “student 
voices” are highlighted throughout the publication. 
 

The Virginia Commonwealth University Center on Transition Innovations has published some simple and 
practical tips for families that can help with planning for independent living.  Available from: 
http://centerontransition.org/transition/independentLiving/practicalTips.html  

 Who Can Help? 
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while hard, was OK”. But, Maria goes on to say, “My biggest hurdle was participation in social activities”.  
“At night, it was especially difficult as it was hard for me to see and to hear all that was going on at 
parties”. “My friends started to ignore me and even commented that they thought I was rude”. “So, I 
stopped going to parties and really felt alone”. 
 
Solution: While it was challenging and took time to resolve, one of Maria’s interpreters took it upon herself 
to talk with Maria about her lack of friends. It took some time but some “awareness” training with her 
friends about Usher Syndrome, led by Maria, helped a lot.  
 
Emma’s, Mark’s, and Maria’s (names changed) situations all happened. Fortunately, good supports were 
available to help each of them. Oftentimes, that is not the case so it is important for families and caregivers 
to think ahead about all of the issues that might surface as their young adult leaves home and begins to live 
independently. Whether a young adult has a disability or not, learning independent living (IL) skills will 
have a positive impact on her/his future. For students’ with disabilities, including deaf-blindness, 
addressing and developing these IL skills early through the IEP planning process is so important. While not 
all students may need to have IL skills instruction, the IEP team needs to make sure they are included, if 
needed. Some of the major areas in IL skills might include housing, personal care, money management, 
health care, transportation, and social and recreational opportunities. 
 
Next Steps: 

1. As part of the IEP Transition Team, make sure that age-appropriate transition assessments are 
considered that look at your young adult’s money skills, daily life skills, self-care, and 
social/emotional skills. Depending on the student and the results of the assessments, developing IL 
skills can be necessary and appropriate. 
 

2. If a person-centered plan has been developed, re-visit the maps that focus on “dreams for the 
future”. Should there be goals developed that look at specific independent living skills (e.g., money 
management, health care, laundry, transportation, etc.)? 

 

3. As always, focus on continuing to develop your young adult’s self-advocacy skills. The more 
independent he/she can be in directing his/her own life, the better. 

 


